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Worcester’s Summer Literacy Initiative 2015 
Final Evaluation Report 
Introduction 
eading proficiency by the end of third grade is consistently identified as one of the key indicators of a 
child’s long-term potential for success in school and life.  Given this pivotal point, reading proficiency 
by 3rd grade is a shared national and state priority.  The stakes are high for children as later 
remediation is more costly and less effective. 
Within Massachusetts, reading proficiency rates as measured in third grade indicate a crisis.  Less than 50% of 
students are reading proficiently.  In Worcester, only 33% of 3rd grade students achieved reading proficiency 
in spring 2015.  That leaves two-thirds of our city’s children behind, struggling and with limited opportunities.   
An increasingly large body of research identifies summer learning loss as a contributing factor.  According to 
the Anne E. Casey Foundation, children can lose up two (2) months of learning over the summer months.1  
This backward slide compounds the problem as teachers struggle to regain academic progress and then 
advance towards proficiency. Studies suggest that the loss accumulates each year such that by the 5th grade 
the average student loss translates into as much as three grade equivalents behind their more affluent 
peers.2 
Summer provides a valuable slice of time to expand children’s experiences while bridging learning gains from 
year to year.  Programs with embedded and sustained rigorous, research-based practices can mitigate 
summer learning loss.  Since 2010, Worcester has been a pioneering partner to establish such programs. 
Summer Literacy Initiative 
Worcester’s Summer Literacy Initiative (SLI) is part of a statewide collaboration focused on leveraging 
summer learning to prevent learning loss.  Launched in 2010, the statewide Summer Learning Collaborative 
(SLC) is led by the United Way of Massachusetts Bay and Merrimack Valley (UWMD).  Its goal is to stem 
summer learning loss and ensure all children read proficiently by third grade and remain on the path to 
academic success.   Specifically, the purpose of the Summer Learning Initiative is to create a scalable, cost-
effective strategy for avoiding summer learning loss and close the income-based achievement gap in 
Massachusetts.  The model was predicated on the recommendations of Turning the Page: Refocusing 
Massachusetts for Reading Success (Lesaux et. al., 2010), along with the research of Karl Alexander at John 
Hopkins University (Alexander et al., 2007; Alexander et. al., 1997) and Harris Cooper at Duke University 
(Cooper et. al., 2000; Cooper et. al., 1996). This body of research demonstrates that enriching summer 
programs for disadvantaged or ”at risk” children in low-income communities represents a key opportunity to 
sustain academic year gains in reading and writing.  
The Turning the Page report highlighted five recommendations necessary to improve reading outcomes in 
Massachusetts by 3rd grade: 
1. Program design & implementation for impact 
2. Ongoing assessments of children & settings 
3. Redefined adult capacity-building models 
R 
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4. Language-rich, rigorous and engaging curriculum  
5. Partnerships with families focused on language and learning 
With these recommendations in mind, the SLC was developed to bring together research and best practices 
in a format that is practical, comprehensive and has an immediate impact on summer programs and the 
children they serve. 
The goal of the SLC is to create meaningful improvements in program and staff quality in summer out-of-
school programs serving low-income and “at risk” children who have completed Kindergarten through grade 
3.  This empowers programs to infuse literacy in meaningful, engaging activities and to help children they 
serve avoid the summer learning loss for which they are at such high risk. 
With funding support from philanthropic organizations, this partnership brings together public and private 
funders, regional Hub agencies with deep expertise in school-age summer program quality, literacy coaches 
from local public schools, and summer programs for school-age children throughout the Commonwealth. 
In Massachusetts, the Summer Learning Collaborative includes the United Way of Pioneer Valley and United 
Way of Central Massachusetts; three regional intermediary partner organizations (BOSTnet, Family Services 
of Central Mass./the Center for Child Care Careers, and Hasbro Summer Learning Initiative); seven 
underperforming school districts (as measured by state MCAS scores); over forty out-of-school time (OST) 
programs in Boston, Holyoke, Lawrence, Lowell, Lynn, Springfield, and Worcester.  SLC specifically targets 
children from low-income families, who are at higher risk for summer learning loss. 
Executive Summary 
Summer is magical time when pace slows, days are warm and long, and we play longer and harder.  For 
children summer should be a time of exploration and new experiences that develop their character and skills.  
But for many at-risk children, summer time leads to learning loss, a slide of skills and a regression in learning.  
And the beginning of the school year looms large for our teachers who need to retrace previous year’s  
material  before advancing onto grade-level goals.  Summer programs serving these children need to be 
intentional to embed meaningful and engaging activities that support and reinforce literacy skills, including 
reading, writing, listening and speaking.   
The Summer Literacy Initiative in Worcester, MA has been pioneering a rigorous, research-based coaching 
model to address summer learning loss through summer camp and drop-in programs.  The model includes 
professional development, embedded literacy coaches, literacy materials and shared learning and support 
across a coordinated network of program partners.  In 2015, the SLC scaled up by nearly doubling the number 
of its partner sites.  More than 560 target age at-risk children participated in enriched summer literacy 
programs.  Results indicate that the SLC is achieving its desired impact to mitigate summer learning loss.  
Nearly 75% of participating children sustained or gained skills. Moreover, an impressive 69% of those children 
made gains in their reading skills.  Avoiding summer learning loss is a core program goal, and in 2015 95% of 
children avoided typical reading losses.  The attitudes and dispositions of children were also impacted. 
Children surveyed reported that they “enjoy reading more” (85%), while 92% reported that “staff made 
reading more fun.”  
The Summer Literacy Initiative is having its intended impact on summer learning loss.  In fact, from 2012 to 
2015, the SLC steadily grew its success in avoiding summer learning loss.   
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Local Partners 
Worcester’s Summer Literacy Initiative is comprised of committed partners who collaborate to implement 
best practices to improve summer program quality and child outcomes.  At Family Services of Central Massa-
chusetts., the Center for Childcare Careers coordinates program implementation with a cadre of summer 
camp programs. 
Worcester’s program began in 2010 with five (5) programs committed to developing the model and to learn 
from each other.  The focus has been on serving children Kindergarten through 3rd Grade.  The initial cohort 
of partners included: Elm Park Center; Guild of St. Agnes – Granite Street; Rainbow Child Development at 
Treasure Valley Camp; and YWCA of Central Massachusetts at Camp Wind-in-the-Pines.  The goal was to 
develop the concept, test strategies, and identify the scalable model that would reach an increasing 
percentage of Worcester’s at-risk children.  In Summer 2014, with a renewal of the grant from United Way of 
Central Mass., the program was expanded to 2 new sites YMCA City Camp Alden and Guild of St. Agnes at 
Quinsigamond School. 
 
In the summer of 2015, with expanded funding support from the 
Greater Worcester Community Foundation and the United Way of 
Central MA, the SLI grew to include an additional five (5) sites 
growing the network to 11 programs in total. The following 
programs joined the SLI in spring 2015: Guild of St. Agnes - Grove 
Street; Worcester Comprehensive Education and Care at Great 
Brook Valley; Worcester Housing Authority at Great Brook Valley; 
YMCA Camp Blanchard; and YMCA Lakeside. 
The near doubling of the network’s size created a 38% growth in the number of children served.  In summer 
2015, Worcester’s Summer Learning Initiative served 567 children, Kindergarten through 3rd Grade. 
From summer 2010 to summer 2015, SLI programs served 1864 children. 
The Model 
Overview 
The Summer Learning Initiative is led by the United Way of Massachusetts Bay and Merrimack Valley 
(UWMBMV), who builds and sustains the collaborations that are the foundation of the model. Bringing 
together researchers, policy makers and funders, UWMBMV crafts the vision of the SLC, and assures that the 
model remains dynamic, outcome-driven and cost-effective. As a result, the SLC model is built on a solid 
underpinning in theory and research, while also carrying forward to demonstrate impressive child and 
program outcomes each summer since its inception in 2010. 
Hub Agencies exist in Western MA (Hasbro Summer Learning Initiative), Central Massachusetts (Center for 
Childcare Careers), Greater Boston (BOSTnet), and the North Shore (BOSTnet) each managing 
implementation of their local SLC.  The scope of this report focuses on Central Massachusetts, specifically 
Worcester, as served through the Center for Childcare Career’s program. 
The role of a Hub Agency is to translate research and best practices into a practical, collaborative 
implementation model that can be deployed effectively in summer programs across a diverse array of 
settings.  The Hub Agencies recruit and select Literacy Coaches who are experts in literacy instruction and are 
Children Served from 2010 - 2015 
Summer Program Year Children Served 
Summer 2010             231 
Summer 2011 223 
Summer 2012 261 
Summer 2013 247 
Summer 2014 335 
Summer 2015 567 
TOTAL 1864 
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certified elementary school teachers from local schools.  Coaches are matched with an engaged leader called 
the “Literacy Champion” at each summer program.  The Literacy Champion is a member of each program’s 
leadership team who is able to coordinate the efforts of the coach and staff, which includes managing 
logistics and scheduling, assuring communication and follow-through, and providing accountability.  This 
partnership serves as the foundation upon which to craft and implement concrete, measurable goals for staff 
and program improvement in literacy instruction throughout the summer.  Specific expectations and 
responsibilities of the Hub Agency and Program Partner are clearly outlined in a specific Memorandum of 
Understanding (MOU) which typically spans two years. 
 WORCESTER’S SUMMER LITERACY INITIATIVE PROGRAM 
GOAL: CHILDREN WILL ATTAIN GRADE LEVEL READING PROFICIENCY BY 3RD GRADE AS MEASURED 
BY THE WORCESTER PUBLIC SCHOOL STANDARDIZED TESTING. 
 
OBJECTIVE: CHILDREN WILL AVOID SUMMER LEARNING LOSS AND ENTER SCHOOL IN THE FALL AT OR 
ABOVE THEIR READING LEVEL IN JUNE. 
 
Inputs 
The Center for Childcare Careers (CCC) brings its programs and coaches together for comprehensive training 
in key literacy instruction strategies, infusing literacy throughout all program areas, developing and 
implementing customized curricula that are engaging to the unique population in each program, and building 
skills across the four areas of literacy competency (reading, writing, listening, and speaking), along with many 
other key competency areas.  The training also provides each coach and program partner with an opportunity 
to collaborate and communicate as a team, finalize goals for their work together, explore adult learning 
models and key coaching strategies, and plan and prepare for the summer. 
The LitCAT (Literacy Capacity Assessment Tool) and its companion goal-setting tool and foundational guide 
are used at the beginning of the summer by programs and coaches to assess the program and identify two  
measurable goals for program improvement during the summer.  This enables the program improvement 
work to be focused on those areas where each program needs the most support. 
Books, field trips, and literacy materials are used throughout the summer along with ongoing staff training, 
and each program also receives a stipend for their participation.  
Additionally, the Center for Childcare Careers provides customized, ongoing support to each site by 
maintaining close contact on a minimum of a weekly basis both with the coaches and literacy champions.  
This allows CCC to monitor ongoing progress and address potential challenges or barriers promptly. 
Coaches work directly with the summer staff to improve programming and staff skills in literacy instruction 
and infusing literacy throughout the entire program.  Coaches focus on expanding staff capacity through 
modeling literacy instruction strategies and tools.  Coaches work onsite at a program for 8 to 12 hours per 
week across the summer program period.  Each Coach typically supports one or two (1-2) programs.  
Attention is given to create strong matches between Coaches and programs that can be maintained in 
subsequent years.  
Outcome Measures, Population Served, and Cost-per-Child 
Pre- and post-child assessments are conducted using the DIBELS (Dynamic Indicators of Basic Early Literacy 
Skills) Oral Reading Fluency (ORF) subtest for children in Grades 1 – 3 and the Nonsense Word Fluency 
subtest (NWF) for Kindergarten children.  These instruments provide a quantitative measure of child 
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outcomes.  For Kindergarten students the Nonsense Work Fluency Test (NWF) measure phonemic awareness 
by asking children to sound out nonsense words.  Independent research has shown this test to be an 
outstanding measure of the foundational skills needed for emergent readers, and is a consistent predictor of 
grade-level literacy skills (Hintze, 2003). For student in grades 1-3, the Oral Reading Fluency (ORF) 
demonstrates a student’s capacity and fluency in reading grade-appropriate text, and has been shown by 
independent research to be a reliable measure of both fluency and comprehension, two key elements of 
literacy skills most predictive of sustaining grade-level literacy skills in this age group (Buck & Torgenson, 
2003). Standard testing procedures are used.  Coaches are certified elementary teacher who are trained on 
and who administer the DIBELS subtests.   
Coach and program champion surveys are collected weekly during the summer. Camp staff and parent 
surveys are collected at the end of the summer.  This information is used to gauge learning and progress as 
well as to gather information about the efficacy of the model and its successes and challenges at each site.   
Summer programs serving a high number of low-income and minority children are chosen to participate in 
the Summer Literacy Initiative.  In 2015, 93% of children served were from low-income families; 78% were 
minorities. 
The Summer Learning Initiative is extremely cost effective. The average cost per child is less than $200 per 
child.  This cost is inclusive of staff training, literacy coaches, literacy materials, field trips, program stipend 
and overall program coordination. 
Results 
Worcester’s Summer Learning Initiative has demonstrated strong results each summer since its inception in 
2010.  Summer 2015 continued to demonstrate similarly strong outcomes at the child, staff and program 
level.  This Results section will share highlights from evaluation data from each outcome area. 
Demographics 
In 2015, the Summer Literacy Initiative served 567 target grade (K-3) children. Pre- and post-data was 
gathered and matched for a sub-group of 363 children (64%). The program targets children from low-income 
families who will be entering 1st through 4th grade in the fall.  Demographic data gathered confirmed that the 
program reached its intended target population. 
The majority of children served were fairly evenly distributed in Kindergarten, 1st and 2nd Grades.  The 
program served its intended target population by grade. 
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Further, the program served a diverse population of students from low-income background as represented 
by reported income level and ethnicity data. The program served a fairly even percentage of males and 
female, 53% and 47% respectively.  Finally, 93% of children served were from low-income families.  Note: 
Income status was unknown for some children (82 of 281) which impacted the percentage.  The following 
table outlines demographic information in more detail. 
Child Demographics Summer 2015 
 Number Percentage 
 
 
Race/Ethnicity 
Caucasian/White 68 22% 
African American/Black 81 26% 
Asian/Pacific Islander 3 <1% 
Hispanic/Latino 126 41% 
Native American 1 >1% 
Bi-Racial 23 7% 
Other 8 3% 
Other Diversity 
Factors 
Low-income 262 (n=281) 93% 
English Language Learner Not measured 0 
Special Needs/IEP  21 (n=176) 12% 
 
Child Outcomes  
Direct Child Outcome Measures 
The 2015 evaluation sample includes 363 children with both pre- and post-test scores on the DIBELS 
measure.  Children entering the summer program after completing Kindergarten were administered the 
DIBELS Nonsense Word Fluency (NSW) Test.  Children who completed Kindergarten, 1st, 2nd or 3rd grade 
before entering their summer programs were administered the DIBELS Oral Reading Fluency (ORF) Test.   
All eleven (11) program sites were able to contribute pre- and post-test data, meaning the child was present 
during both testing periods, June and August.  There were a total of 363 children out of 567 who completed 
both tests.  Each participant received either six (6) or eight (8) weeks of exposure.  A total of 122 children 
(34%) of the sample were assessed using the Nonsense Word Fluency Test.  A total of 241 children (66%) 
33%
30%
27%
10%
CHILDREN SERVED BY GRADE 2015
Kindergarten 1st grade 2nd Grade 3rd Grade
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were assessed using the Oral Fluency Test.  Analysis was first conducted at the subtest and total levels, 
revealing the following: 
 On average, 75% of Kindergarten children maintained or gained on their reading scores. 
 On average, 72% of 1st – 3rd Grade children maintained or gained on their reading scores. 
 When the sample was combined, 74% of participating children demonstrated maintenance or gain 
on their reading scores. 
 
The Type of Impact 
Additionally, data analysis further revealed that there was a far greater percentage of children whose scores 
increased over the course of the program.  Almost 70% of children realized a gain in their reading score as 
measures by the NWF or ORF. 
 
Percentage of Children Who Made Gains vs. Maintained Reading Scores 
 
 
 
Movement across Risk Levels 
Finally, data was analyzed to examine the average movement or change in a participant’s risk level as 
outlined in the DIBELS Benchmark Scores: High, Middle or Low risk.  The Risk level corresponds to the 
intensity of the supports likely needed to achieve 
reading goals. 
Results demonstrated that participants moved 
positively across the categories – decreasing levels of 
risk (e.g. from High Risk to Middle Risk and from 
Middle Risk to Low Risk). This important finding 
signals that the SLI is not only supporting gains for 
children but that those gains are resulting in a 
downward shift in risk level, an indicator of reading 
challenge. As children enter their new grade in the fall 
supports and interventions may be adjusted, reducing 
the overall intensity of intervention. 
69%5%
21%
5%
Summer 2015 Gain, Maintain or Loss
1 Gain 2 Maintain 3 Small Loss 4 Summer Slide
High Risk 
(Intensive 
intervention)
Middle Risk
(Strategic intervention)
Low Risk
(Standard intervention)
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DIBELS Risk Level and Associated Support 
 
Change in Risk Level Pre- and Post- Test 
 
The Impact of Time in Program 
When analysis was conducted by several program variables, the number of weeks in a program related 
positively to the size of the average change in score as measured by both DIBELS subtests (NSW and ORF).  
The chart below shares the size of those changes in score. 
Pre- and Post- Test Literacy Assessment Scores by Program Variable = Number of Weeks 
Number of Weeks 
in Program 
Number of 
Programs 
Percentage of 
Children in Sample 
Average Change 
in NSF Scores 
Average Change 
in ORF Scores 
6 weeks 2 18% 2.96 3.81 
8 weeks 9 81% 4.51 4.26 
 
It appears that children participating in 8-week programs experienced greater gains; however, the two six 
week summer camps were entering for the first year.   Additional data collected in upcoming years will 
identify whether program length is a key factor.  Other analysis conducted indicates that, in the veteran 
programs, children scored higher than those children in first year, new programs.  In the future, using other 
program variables, such as actual child attendance, English Language learner status and other relevant 
factors will be collected and analyzed.  
 
Summer Learning Loss Measured 
Data analysis also included examination of “Typical Summer Reading Loss”.  Values for this benchmark 
criteria were created for each grade (K – 3rd) with the assistance of the DIBELS Center.3 Results for this 
analysis revealed impressive success at the individual program level and for the full 2015 cohort. 
 When the overall sample of was examined, 95% of participating children avoided Typical Summer 
Reading Loss. 
 Pre-Test Post-Test 
Level of Risk for 
Reading Difficulty 
Total # of 
Children 
Percent of the Total # 
of Children 
Total # of 
Children 
Percent of the Total # 
of Children 
High risk 89 28% 66 20% 
Middle risk 68 21% 72 22% 
Low risk 169 51% 189 58% 
Total 326 100% 327 100% 
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More specifically, six (6) programs in the sample had 100% avoidance of the typical summer reading loss.  It is 
also noted that no individual program percentage was less than 83% in summer loss avoidance.  The 
percentages held strong for both veteran and new programs in the Summer Literacy Initiative. 
 
 
 
Program Impact Continues to Grow Over the Years 
Year-over-year data examined the impact of the Summer Literacy Initiative.  Analysis demonstrated that the 
SLI grew or maintained performance percentages.  Of particular note was the growth for the percentage of 
children avoiding summer reading loss in 2015, a summer in which the program almost doubled in size.  This 
may speak to the growing strength of implementation of the model.  Leadership is encouraged to explore the 
program’s facets to better understand the growth and codify best practices. 
 
 
Percentage of Children Maintaining or Gaining in Scores (2012-2015) 
 
 
0
20
40
60
80
100
% Children Avoiding Summer Reading Loss
% Youth Avoiding Summer Reading Loss
60%
70% 66%
74%
0%
20%
40%
60%
80%
100%
2012 2013 2014 2015
DIBELS Scores: Maintain or Gain
DIBLES Scores: Maintain or Gain
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Percentage of Children Avoiding Summer Loss (2012-2015) 
 
 
In comparison to 2014 data, gains for SLI participants improved in both maintenance/growth in skills and in 
avoidance of summer learning loss. 
Key Child Outcome Measures 2014 2015 
% Children Maintaining or Improving Reading Skills 66 74 
% Children Avoiding Typical Summer Loss 85 95 
 
88% 87%
85%
95%
75%
80%
85%
90%
95%
100%
2012 2013 2014 2015
Avoiding Typical Summer Loss
Avoiding Typical Summer Loss
 Worcester’s Summer Literacy Initiative – Evaluation Report Summer 2015 11 | P a g e  
 
Child Attitudes 
The Summer Literacy Initiative’s goals also include focus and attention 
on the dispositions children have towards literacy with an emphasis on 
reading for enjoyment.  Coaches work with program staff to build 
excitement for reading and focus specifically on the design of literacy 
activities that are “fun”.  The intent is to create an enjoyable 
environment that sparks excitement and engagement. 
Based on survey data collected from children, the Summer Literacy 
Initiative is impacting children’s disposition towards reading and 
literacy.  In 2015, 92% of children surveyed reports that staff made 
reading more fun.  Additionally, 85% reported that they “enjoy reading 
more.”   
Parental Engagement 
Each program site planned activities and communications to support 
family engagement in literacy activities at home.  Parents were 
surveyed about their children’s literacy activity at home along with 
parent satisfaction and engagement in the program. 
Parent survey responses were collected at 6 sites and totaled 87 
responses.  Those surveys indicated the following positive dispositions 
to literacy: 
 85% noted that their child likes to read at home. 
 68% felt their child demonstrated more interest in reading at 
home during the summer. 
 
Parents also reported that they were reading at home.  60% reported reading often with their child. 
 
Often
60%
Sometimes
39%
Never
1%
How often do you read with your child?
Often Sometimes Never
“One student had displayed 
some resistance and a 
negative attitude towards 
reading when the program first 
started.  This child would often 
observe rather than engage in 
reading time.  After a couple of 
weeks…this child then stated 
that reading “actually wasn’t 
that bad” and became eager to 
go to reading time.  Once the 
end of the summer rolled 
around, this child had 
completed a book report that 
was required as part of 
summer reading for school.  
The child was excited and 
proud to show the staff and 
parents what he had done.” 
Program Director, 2015 
INDIVIDUAL IMPACT 
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Directors, Staff and Coaches Observations 
At the conclusion of summer, surveys were administered to program partner directors, staff and coaches.  
The goal was to explore growth and learning, and identify successful elements of the Summer Literacy 
Initiative as seen at the program level. 
Directors reported that staff felt supported and better understood the importance and role of summer 
learning to ensure children’s success. Responses from six locations revealed that Directors felt that the level 
of training and assistance provided by Literacy Coaches as sufficient (60%) or outstanding (40%). 
             
Staff comments revealed several themes: 
 Modeling of techniques and activities by Literacy Coaches were most powerful. 
 Late hire staff did not participate in SLI training and were not always clear on the goals and supports 
provided by SLI. 
Coaches identified a number barriers program staff experience in implementing a rich summer literacy 
curriculum:  
1. Large group sizes 
2. High child to staff ratios 
3. Limited time for staff planning  
4. Staff levels of English language proficiency 
Survey data and debrief conversations with Program Directors and Literacy Coaches can be mined for more 
specific details of successful program features and opportunities to strengthen training and support. 
Learning and Recommendations 
Learning and growth each summer is not limited to the children served by the Summer Literacy Initiative.  
Each year, SLI leaders examine data from children and staff in conjunction with current research and practice 
to create improvements for the coming year.   
With tremendous growth in program partners and children 
served in 2015, a number of learnings were evident: 
 New programs were brought on close to the 
opening of the summer season, providing little 
time for training and orientation. 
 There are opportunities to strengthen data 
collection efficacy and efficiencies:  1) Reduce the 
possibility of rater bias. Coaches should be 
assigned to administer post-program DIBELS at sites that they did not work with over the summer. 2) 
Increase efficiencies and free up Coaches’ time. Data on spring and fall DIBELS scores may be 
“Staff gained insight on how to include summer learning in their activities.  They also 
learned about age-appropriate games and literacy.” – Program Director, 2015 
The overall success of this initiative is nothing 
less than exciting.  Most test scores show 
improvement, the children’s enthusiasm for 
literacy activities was phenomenal, and the 
cooperation within groups grew as the summer 
progressed. 
SLI Coach, Teacher, Worcester Public Schools 
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available from the Worcester Public Schools. This might also provide possibilities for future 
comparison group analysis in partnership with WPS. 3) Track and examine attendance data and year-
over-year participation to understand impact on results. 
 Coaches returning to 2014 program sites reported greater growth in staff skills and program planning 
in 2015. The SLI program should consider tracking and examining the traits, skills, and tenure of the 
Coaches to identify scalable program characteristics. 
 Survey responses for parents and staff were low.  In some cases, survey participation was minimal to 
no responses. 
 Staff and program partner leadership reported the desire to increase parent engagement. 
Based on data collected during the summer of 2015, the following recommendations are offered for 
consideration in future planning: 
1. Identify and secure new program partners earlier. Whenever possible, growth planning should 
occur early enough to coincide with startup of the new SLI planning and training cycle. Create an on-
boarding mechanism to orient late staff hires to the goals, supports and expectations of working as a 
SLI partner site and how the Coach will support their efforts. 
2. Explore a data sharing partnership with the Worcester Public Schools.  Understand if pre-post data 
can be attained with spring and fall DIBELS scores (or other equivalent literacy measures) that are 
already collected by WPS.  Consider a pilot of 2-3 sites in summer 2016.  Also, explore future 
opportunities to strengthen the evaluation program by examining a comparison group.  Note: This 
would require additional funding and more sophisticated planning and analysis. 
3. Track summer program attendance and year-to-year participation of children in SLI. To strengthen 
an overall understanding of program impacts consider, tracking daily attendance at sites.  If possible, 
track annual participation to examine the impact of SLI on children attending summer programs for 
multiple years. 
4. Increase parent and staff survey response rates. Identify opportunities to strengthen survey 
response. Include expectations for all sites to participate.  Understand reasons behind low response 
rates in 2015 and create an action plan to address issues. 
5. Expand family engagement programming. Building on successful pilot initiatives in 2014, the SLI 
should examine the most successful strategies to identify opportunities for improvements at partner 
sites.  This could be achieved in late spring as Coaches and program staff begin training and planning. 
6. Refine and codify model to support scale.  Develop a detailed understanding of the key elements 
and drivers of SLI’s impact success, including program partner leadership, staff and coach 
characteristics and tenure, and program elements (e.g. modeling, literacy materials, training, 
activities, etc.) that are driving success. 
 
Conclusion 
In 2015, the Summer Literacy Initiative was effective in maintaining or increasing children’s literacy skills.  
95% of children avoided typical summer learning loss through participation in the program.  Furthermore, 
data analysis revealed that children experienced a downward movement in risk levels, moving from high to 
moderate or moderate to low, which is directly associated with the amount of potential intervention needed 
to achieve future reading goals. In short, children made gains in skills and improved their overall reading 
support risk.   
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At the same time, children had fun.  Attitudes towards reading were strengthened as more than 85% of 
children reported an increase in enjoyment of reading, and 92% reported that staff made reading fun which 
speaks to the program’s goal of embedding learning in engaging summer activities.  Finally, it is also 
noteworthy that the SLI program almost doubled in size in 2015, growing from 6 to 11 program partner sites. 
Strong child outcomes with large-scale growth is an impressive accomplishment.  Overall, the Summer 
Literacy Initiative in Worcester is achieving its intended impact to mitigate summer learning loss while 
expanding the number of children served using a scalable model. 
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